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Abstract 
Starting from researches showing that the parents’ high educational level predisposed to a child’s harmonious personality and 
from those investigating the effects of professional involvement over the efficient tackling of parental roles, the objective of the 
paper was to study the parental competence of high education persons (with children aged 7 to 11). The results (N=158) indicated 
statistically significant differences between those with a university graduate and those without university education and, also, 
between those graduating in social sciences and those graduating in other domains. Also, some statistically insignificant 
differences were identified between university graduates and post-graduates. 
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1. Introduction 
In the scientific literature there are found numerous situations that have shown that parents, depending on their 
socio-cultural environment and training level, transmit different values to their children (Dusmann, 2014; Cline & 
Fay, 2006; Romano, Tremblay, Boulerice & Swisher, 2005). If the parents’ education level is secondary or higher, 
they are tempted to value the  children’s autonomy, self-control, imagination and creativity (predisposing to 
success), while if the said level is inferior, the parents will tend to focus on order, cleanliness, obedience, respect for 
age, the ability to avoid problems (predisposing to failure) (Kohn, 1989). Thus, we can say that the parents’ 
education level is one of the determinant factors of parental competence.  
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The parental competence was defined by Glăveanu & Creangă (2009) as a system of knowledge, skills, 
capabilities, abilities and habits that allow the parent to successfully fulfill the parental responsibilities and also to 
prevent/deal with crisis situations in a manner that contributes to the child’s development. The educational 
environment built by a competent parent is propitious to the formation of a harmonious personality of the child, 
which is characterized by originality and spontaneity, autonomy and capacity to fend for himself, preference for 
construction and imaginative games, tendency to assert himself/to claim the role of the leader, ability to defend 
himself, high levels of aspirations, perseverance in pursuing goals, authority and power to focus, strong individuality 
seeking self-affirmation (Osterrich, 1973; Percheron, 1981; apud. Glăveanu, 2012, Shapiro, 2010; White & Matawie, 
2004).
2. Objectives and Hypotheses 
2.1. Objectives 
The studies that show the impact of the parents’ high level of education on the raise of the parental competence 
have to be put in relation to modern society’s requirements regarding the permanent education and continuing 
professional training (introduced in Romania by the Law No 84/1995 and the Government Emergency Ordinance 
No 102/1998): an increasing number of people with higher and secondary education attend new university and post-
university programs and thus they face a new challenge regarding the balance of time allocated to family/parental 
role and that allocated to the professional and academic environment). As a result, the direct proportionality between 
the parents’ level of education and their level of parental competence may be questioned. 
 The objective of this research is to investigate the particularities of parental competence of individuals with 
higher education (university and post-university). 
2.2. Hypotheses 
The investigative process was guided by three hypotheses: 
x The parents with higher education have a higher level of parental competence than those with secondary 
education. 
x The parents graduating in social sciences have a higher level of parental competence than those graduating in 
other domains. 
x The parents with post university diplomas (master’s degree, postgraduate studies, and doctorates) have a higher 
level of parental competence than those who only graduated university. 
2.2. Participants 
The research subjects were 158 individuals (age M=38.7; SD=16.24), 8 men and 150 women, parents of children 
aged between 7 and 11 years. 81 of them had higher education and, out of these, 47 were educated in the social 
sciences  and 34 in  other  areas  (49  university  graduates  –  34  in  social  sciences  and 15 in  other  areas;  14  master’s  
degree – 5 in social sciences and 9 in other areas; 2 postgraduate studies – 6 in social sciences and 6 in other fields; 6 
doctorate degree – 2 in social sciences and 4 in other areas) and 77 without university education. 
2.3. Instruments 
The subjects were evaluated using the Parental Competence Questionnaire (PCQ), developed by Glăveanu, 2009, 
starting from the theories of several authors (Law Nolte & Harris, 2001; Boutin & Durning, 1999; Spock, 1998).  
The PCQ has 81 items grouped on the following five dimensions: 
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x Knowing the specificities of the child between 7 and 11 years of age (17 items) – is about the parent’s ability of 
becoming aware of the child’s level of development (dependent on the child’s age), therefore being able to 
explain and understand the child’s reactions and needs and to provide adequate answers. 
x Affective support and stress management (17 items) – is about the parent’s capacity of knowing and applying 
efficient methods for both preventing an up rush of the familial stress and coping with it; this capacity is about 
managing the familial tensional situations and also, about providing some affective assistance that helps the child 
to manage and overcome negative emotions. 
x Disciplining (19 items) – reflects the parental capacity of being assertive in relation to the child and of adequately 
managing the reward-punition system in order to permit and stimulate the development of all the components of a 
well-balanced personality. 
x Time management (14 items) – reveals, on one hand, the parent’s ability of defining the amount of time spent 
with the child (as well as its quality) and, on the other hand, the parental capacity of guiding the child’s own time 
by creating situations that are stimulative for the development of critical and creative thinking, aesthetic sense 
etc. and, also, that sustain the child’s social insertion. 
x Crisis management (14 items) – reflects the parental capacity of being a good leader, of finding solutions to the 
child’s problems together with the child, consequently overcoming the educational, personal etc. crises and 
stimulating the development of critical (rational) thinking and problem-solving capacity (Glăveanu, 2009). 
The  scaling  of  the  items  was  done  by  assigning  numbers  from  1  to  5  to  the  levels  to  which  the  subjects  were  
characterized by the listed conducts); subsequently, the final score of the questionnaire was between 81 and 405. 
The existence of several dimensions having certain autonomy in the evaluation of the investigated construct allowed 
the elaboration of distinct standards for each of the five dimensions of the questionnaire. The item analysis revealed 
the difficulty coefficient of the items (between 0.3 and 0.8) and their discrimination coefficient (between 0.3 and 
0.8). The exploratory analysis revealed the communality (0.51 and 0.67), the saturation (over 0.4) and the degree of 
sample adequacy (KMO coefficient=0.61). The psychometric qualities of the questionnaire (fidelity and validity) 
were revealed as follows: for the internal consistency the calculation of the Cronbach alpha coefficient revealed 
statistically acceptable values (the lowest=0.69, the highest=0.82); the content validity was mostly ensured by 
extracting behavior samples from the results of the qualitative research and by using expert analysis (eight experts 
evaluated the relevance of the items for the investigated construct). PCQ was validated in 2009-2010 on 535 parents 
with the Parental Authority Questionnaire (Buri, 1991) (r between 0.5 and 0.9; level 0.01, bilateral) (Glăveanu, 
2012).
3. Results 
The variation of the subjects’ parental competence in relation to their level of education was analyzed using the t 
test for independent samples. 
In order to investigate the first hypothesis of the research, the PCQ scores of the two categories of subjects were 
compared – parents with higher education and parents with secondary education. The results showed that there are 
differences in parenting competence among parents with higher education (M=276.34; SD=9.93) and those with 
secondary education (M=266.64; SD=9.3), and these differences are statistically significant (t=5.67; df=156; 
p=0.01).
In order to get a clearer picture on the issue, the research went further by analyzing the results obtained by the two 
groups for each of the five dimensions of parenting. Thus, statistically significant differences (p=0.001) were 
revealed on the following dimensions: 
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x Knowing the specificities of the child (t=4.54) between parents with higher education (M=56.7; SD=2.4) and 
those with secondary education (M=58,72; SD=3.16). 
x Affective support and stress management (t=6.34) between parents with higher education (M=56.06; SD=2.36) 
and those with secondary education (M=58.94; SD=3.29). 
x Time management (t=10.56) between parents with higher education (M=51.58; SD=3.1) and those with 
secondary education (M=45.38; SD=4.2). 
x Crisis management (t=10.83) between parents with higher education (M=51.38; SD=3.13) and those with 
secondary education (M=45.12; SD=4.07). 
There were revealed differences regarding the dimension of Disciplining between parents with higher education 
(M=57.33; SD=7.59) and those with secondary education (M=56.97; SD=4.54), but these differences were not 
statistically significant (t=1.35; df=156; p=0.7). 
The second research hypothesis was investigated by comparing PCQ scores of parents graduating in social 
sciences to those of parents graduating in other domains. The results showed that there were statistically significant 
differences (t=10.83; df= 79; p=0.001) in the levels of the parental competence between parents graduating in social 
sciences (M=275; SD=11.11) and those graduating in other areas (M=233.5; SD=22.81).   
The third hypothesis of the research was analyzed by comparing the PCQ scores of two categories of parents – 
those with post university diplomas (master’s degree, postgraduate studies, and doctorates) and those who only 
graduated university. The results showed that there were differences regarding the parental competence between 
those with post university diplomas (M=240.14; SD=31.14) and those who only graduated university (M=233.5; 
SD=22.81), but the differences were not statistically significant (t=1.09; df= 79; p=0.2). 
4. Conclusions 
Starting from a number of studies that have shown that parents, depending on the level of education, pass 
different values to children, and that, as the aforementioned level increases, so does the probability of those values 
predisposing to the formation of a harmonious and successful personality (Dusmann, 2014; Shapiro, 2008; Carlo, 
McGinley, Hayes, Batenhorst & Wilkinson, 2007), but also starting from the situation of the increasing number of 
parents attending long duration (full time) courses for their vocational development – thus getting into a time 
management challenge – the objective of this research was to analyze the characteristics of the parental competence 
of individuals with higher education (of children aged between 7 and 11 years).  
The research data revealed that the parents with higher education have higher scores in certain dimensions of 
parenting (Time management and Crisis management) than those with secondary education, while in other 
dimensions they have lower scores (Knowing the specificities of the child and Affective support and stress 
management). However, both groups succeed to educate their children in harmony, even if it uses predominantly 
different values. 
The results of this study are in accordance with those of some well-known works from the scientific literature: P. 
Bourdieu and J.C. Passeron (1964) noted that the French parents with a higher education level used to apply an 
educational concept defined by a certain permissiveness (which allowed free development of children’s identity and 
personality), those with secondary education used to apply an educational system based on rigor and those with low 
level education – one characterized by the absence of proper educational plans. 
On the same direction, in the USA, U. Bronfenbrenner (1979) found that families consisting of parents with 
higher education had higher expectations and ambitions for their children and resorted mostly to a style based on 
educational tolerance, rational explanations and child’s occasional culpability, without using physical sanctions. 
This research also revealed that the parents with higher education in social sciences have a higher parental 
competence than those with higher studies in other areas. This result can be explained by the fact that as part of the 
university or advanced studies in the field of psychology, sociology, social assistance, pedagogy, etc., they have 
come through disciplines that, by their specificity, improved their skills in social relationship in general and, in 
particular, in relations with the child. 
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Also, the research results showed that there are no statistically significant differences in terms of parental 
competence between parents with higher education who graduated only university and those with post-university 
diplomas (master’s degree, postgraduate studies, and doctorates).  
All in all, some dimensions of the parental competence grow with the level of the parents’ education (up to the 
university studies) and they are more developed in the case of those graduating in social sciences compared with that 
of parents graduating in other areas, but the results of the research do not confirm an increase of the parental 
competence in the case of individuals with post-university studies compared to that of the parents with university 
education.  
One possible explanation for the last case can be that there is a high probability for the individual’s career 
aspirations to become more and more important as his level of education increases. The studies aimed at the career 
impact on the parental competence have shown a directly proportional relation between an excessive career 
involvement (until the occurrence of the burnout phenomenon) and the damaging of the family/parental roles in 
terms of neglecting the child (Baier & Schlarb, 2000; Stoeva, Chiu & Greenhaus, 2002 apud. Bogatu, 2002).  
The results of this research offer a global image on the particularities of the parental competence of individuals 
with higher education (parents of children aged 7 to 11). However, they must be extrapolated with caution, given the 
limitations inherent in exploratory studies. Therefore, the present research only represents a starting point to other 
more comprehensive studies, which are to include other psychosocial variables that can influence the dynamics of 
parental competence of the investigated groups (the structure of personality, gender, age, the number of children, the 
educational level of the partner and his/her involvement in his/her own professional development, the support 
received from other persons in caring for children, etc.). 
References 
Bogatu, N. (2002). Role Conduct, Self and Personality. Bucharest: Granada.
Bourdieu, P. & Passeron, J.C. (1964). Les héritiers. Les ètudians et la culture. Paris: Les Éditions de Minuit. 
Boutin, C. & Durning, P. (1999). Les interventions auprès de parents. Paris: Dunod.  
Bronfenbrenner, U. (1979). The Ecology of Human Development. Cambridge: Harvard University Press. 
Buri, J.R. (1991). Parental Authority Questionnaire. New York: Saint Joseph’s College. Retrieved from 
http://faculty.sjcny.edu/~treboux/documents/parental%20authority%20questionnaire.pdf 
Carlo, G., McGinley, M., Hayes, R., Batenhorst, C. & Wilkinson, J. (2007). Parenting Styles or Practices? Parenting Sympathy and Prosocial 
Behaviors among Adolescents. The Journal of Genetic Psychology, 168, 2147-176.  
Cline, F.& Fay, J. (2006). Parenting With Love And Logic. Colorado: Hardcover NavPress Publishing.  
Dusmann, C. (2014). The Minecraft Guide for Parents. San Francisco: Peachpit Press.  
Glăveanu, M. S. & Creangă, M. (2009). A Multifactorial Model of Parental Competence. In M. Milcu, W. Griebel (Eds.), Modern psychological 
research: direction and prospects (180-186). Bucharest: University Publishing House.  
Glăveanu, M. S. (2012). Parental competence. Models of conceptualization and diagnosis. Bucharest: University Publishing House. 
Government of Romania (1998). Government Emergency Ordinance No. 102/1998 regarding Continuing Professional Training (The Official 
Monitor No. 321) Retrieved from http://www.legex.ro/Ordonanta-102-1998-15014.aspx  
Kohn, M. L. (1989). Class and Conformity. A Study in Values. Chicago: University of Chicago Press. 
Law Nolte, D. & Harris, R. (2001). Children Learn what They Live. New York: Korkman Publishing Company. 
Parliament of Romania (1995). Law No 84/1995 regarding Education (The Official Monitor No. 167). Retrieved from http://www.legex.ro/Legea-
84-1995-6900.aspx  
Romano, E., Tremblay, R. E., Boulerice, B.& Swisher, R. (2005). Multilevel Correlates of Childhood Physical Aggression and Prosocial 
Behavior. Journal of Abnormal Child Psychology, 33 (5), 565-578. 
Shapiro, L. (2008). A Parent's Guide to Getting Kids Out of the Family Bed: A 21-Day Program. Oakland, CA: New Harbinger Publication Inc.  
Shapiro, L.  (2010). An Ounce of Prevention: How Parents Can Stop Childhood Behavioral And Emotional Problems Before They Start. New 
York: HarperCollins.  
Spock, B. (1998). Baby and Child Care. London: W. H. Allen & Co. 
White, F. A. & Matawie, K. M. (2004). Parental Morality and Family Processes as Predictors of Adolescent Morality. Journal of Child and
Family Studies, 13 (2), 219-233. 
